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INTRODUCTION

Whether you are an NCO or an Officer, your instructional ability will have a powerful
influence on your students. Nobody knows better than you that when students are treated
objectively, with respect, and with true concern for their goals and accomplishments, they
are liable to find their training experience a positive one and are likely to continue that
experience.

It takes a lot to develop a good cadet; time, patience and effort but the end result is worth
it. Not just for a proud cadet, or the New Zealand Cadet Forces, but as a credit to your
ability as an instructor. Next time you stand in front of your cadets as an instructor,
remember that they are not just in the New Zealand Cadet Forces; they are the New
Zealand Cadet Forces.

It may be discovered that this document contains more information than is required. The
intention is to provide as much information as we can that is useful that may assist you in
determining why things are done the way they are done.

This is a living document. There will be regular amendments to ensure that the training is
both safe and as up-to-date as possible. It is the responsibility of all users to note and
advise any errors or inconsistencies that may be detected, or any changes that maybe
required to the provisions of the manual because of changes in procedures. Generally, any
recommendation for change should be advised to the respective Area Co-ordinator who
will pass it on to the Staff Officer Training and Development, HQ NZCF.
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CHAPTER 1 - Learning
SECTION 1 - Characteristics of the Learning Process

1.1 Learning is a fundamental process of life. Every individual learns, and through
learning they develop the behaviour patterns by which they live. Learning never stops - it is
a continuous feature of life. The learning setting contains three basic variables:

The Material | You - The

The Cadet to be Learnt | Instructor

A
v

v

1.2 The problem for you is to find the most effective manner of exposing the material
to be learnt. Anyone who guides and directs the learning activities of others requires a
fairly detailed understanding of the nature and processes of learning. How they teach
depends largely on their understanding of the learning process and their ability to apply
this understanding.

| LEARNING G : KNOWLEDGE DETERMINE
| INPUTS | w CONDUCT
| A : H
: | | «——— SKILLS | <«— PERSONALITY
: LEARNING : C
| N | H MANNER OF
| PERSON S | ATTITUDES LIVING ETC
- "

Instructor — responsible for

organising the learning setting

Learning

1.3 A Purposeful Process. The cadet brings into the setting their own purpose and
goals, some of them unique, some of them shared with fellow course members. The
cadets’ needs determine what they learn, as much as the planned lesson. They learn from
any activity which they perceive as advancing their purpose; therefore, the effective
instructor seeks ways to relate new learning to the cadets’ goals.

1.4 Motivation. Motivation is the force that impels a person towards a goal. This is the
instructors’ most effective tool in encouraging a cadet to learn. Motivation is based on the
emotional substrata - a force which stems from any or all of the cadets’ personal and
social needs. MASLOW developed a hierarchy of human needs. When the first level of
needs is satisfied a cadet looks to the next level. In general, cadets will be looking to fulfil
the top two levels of the hierarchy, i.e. self-fulfilment and esteem. These needs can
compel individuals to seek knowledge and understanding, acquire skills, set objectives and
work for achievement.

1.5 Needs. Needs are the basic forces that motivate a person to do something. Needs
are more basic than wants.
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1.6 Wants. Wants are ‘needs’ that are learned during a person’s life. When a need is
not satisfied, it may lead to a drive. The need for liquid, for example, leads to a thirst drive.

1.7 Drive. Drive is a strong stimulus that encourages action to reduce a need. Drives
are internal - they are the reasons behind certain behaviour patterns. The instructor must
create the drive in their cadets to learn and in some cases remove obstacles that inhibit
that drive.

1.8 The cadet must be provided with a reason to learn, their ‘need’ must be clear. In
the learning setting, the instructor should establish clear and specific objectives for their
cadets. Without objectives neither the cadet nor the instructor can measure progress or
evaluate achievements.

In addition to Maslow’s Basic
Hierarchy of Needs, an add-on in
the form of AESTHETICS’ may be

SELF-
FULFILMENT

/ ESTEEM \ present with some individuals. That
is, some things are done for their
/ BELONGING \ own sake alone, e.g. Art.

/ SECURITY \
/ PHYSICAL \

The teaching challenge is to shape personal
motivations to serve the learning situation. The
instructor’s learning objectives must stimulate
internal responses (drives) that create a desire in
the cadet to achieve.
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SECTION 2 - Factors which Influence Learning

1.9 The “Laws” Of Learning. All the following ‘laws’ of learning are not apparent in
every learning situation. These laws manifest themselves singularly or in groups. If an
instructor understands them, they can deal intelligently with the three major factors
affecting learning MOTIVATION, PARTICIPATION, and INDIVIDUAL DIFFERENCES.

1.10 The Law of Readiness. A person learns best when they are ready to learn, and
they will not learn much if they see no reason for learning or if they don’t have the
sufficient prerequisite skills or knowledge, physical or mental maturity. Getting a student
ready to learn or ensuring that they enter the correct programme of training is usually the
instructors’ responsibility. If a student has a strong purpose, a clear objective, a well-fixed
reason for learning something, they will make more progress than the student who lacks
motivation. Readiness implies a degree of single mindedness and eagerness. When a
student is ready to learn, they meet their instructor at least halfway, and this simplifies the
instructors’ job.

1.11  The Law of Repetition. This law states that those things most often repeated are
best remembered. It is the basis of practice and drill. The human memory is not infallible.
The mind can rarely retain, evaluate and apply new concepts or practices after a single
exposure. A student does not learn touch-typing at one sitting. They learn by applying
what they have been told and every time they practice, their learning continues. The
instructor must provide opportunities for students to practice or repeat. They must ensure
that this process is directed towards a goal. Repetition can be of many types, including
recall, review, restatement, manual drill and physical application.

1.12 The Law of Recency. Other things being equal, the things most recently learned
are the best remembered. Conversely, the further a student is removed time-wise from a
new fact or understanding the more difficulty they have remembering it. It is sometimes
easy, for example, to recall a telephone number dialled a few minutes previously, but it is
usually impossible to recall an unfamiliar number dialled a week earlier.

1.13  The instructor recognises the law of recency when they carefully plan a summary
for a lesson or an effective conclusion for a lecture. They repeat, restate or re-emphasise
important matters at the end of a lesson, to make sure that the students remember them,
instead of inconsequential details. The law of recency can often be applied
advantageously in determining the relative positions of lectures within a course of
instruction, and it is followed in scheduling briefings immediately before missions.

1.14 The Law of Primacy. For any topic, the things taught first often create a strong,
almost unshakeable, impression. For the teacher, this means that their learning must be
right. “Un-teaching” is more difficult than teaching. Every student should be started right,
their first experience should be positive and functional so that they can prepare and lay the
foundations for all that is to follow.

1.15 The Law of Effect. This law is based on the emotional reaction of the learner. It
states that learning is strengthened when accompanied by a pleasant or satisfying feeling,
and that learning is weakened when associated with an unpleasant feeling. An experience
that produces feelings of defeat, frustration, anger, confusion or futility in a student is
unpleasant for them. Impressing students with the seeming impossibility of a problem can
make the teaching task difficult. Usually it is better to show students that a problem is not
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impossible at all, but is within their capability to understand and solve. Whatever the
learning situation, it should contain elements that affect the student positively and give
them a feeling of satisfaction. Every learning experience does not have to be entirely
successful, nor does the student have to master each lesson completely. However a
student’s chance of success will be increased if the learning experience is pleasant.

1.16  The Law of Intensity. A vivid, dramatic or exciting learning experience teaches
more than a routine or boring experience. A student can learn more about fire-fighting from
watching someone fight a fire than from listening to a lecture on the subject. The law of
intensity then implies that a student will learn more from the real thing than a substitute.
Since the classroom imposes limitations on the amount of realism that can be brought into
teaching, the instructor should use imagination in approaching reality as closely as
possible. OHT’s, mock-ups, coloured slides, movies, filmstrips, charts, posters,
photographs and other audio-visual aids can add vividness to classroom instruction.

Impact on the Ability to Remember

a. Minimise interference (other learning which overshadows/intervenes as it is
similar material);

b. Thoroughly prepare cadets for learning, thus decreasing their chance of
forgetting;

c. Disuse is a major factor in forgetting;

d. Learning plateau’s can occur because of bad instruction, poor motivation,
poor health or personal worries;

e. Learning plateau’s can occur under ‘normal’ circumstances too! Expect
them!;

f. Saturation - the amount that can be absorbed and retained by the brain in a
given time is limited;

g. Fatigue - Prolonged exertion (either mental or physical) produces fatigue;
h. Rule - Teach theory in the morning, practical in the afternoon; and

i. First learned and last learned are best remembered.
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SECTION 3 - The Learning Senses and the Environment

1.17 Importance of the Senses. All learning results from information received by the
senses. The effective instructor understands the relative importance of the senses and
plans their work accordingly. Below are the approximate figures for each of the senses:

a. Sight 83%
b. Hearing 10%

C. Smell 4%
d. Touch 2%
e. Taste 1%

1.18 Most of our new impressions come through the eyes. The printed pages, the
picture on a screen, writing on a whiteboard or chart or diagram, a piece of equipment or a
process are only a few of the many ways in which our eyes are used in learning.

1.19 Hearing is next in importance. The instructor’s voice, the radio or sound track of a
film, the question by a classmate and the hum of a machine, all play a significant part in
the hearing process. As instructors we tend to rely heavily on verbal explanation and the
cadets ability to hear. For this to be effective verbal explanation, where possible it should
be accompanied with visualisation.

1.20  When it comes to learning new skills the sense of touch has special significance.
We learn through our sense of touch more than we would credit. The filing of a smooth
surface on a piece of metal, the changing of gears in a vehicle, and the vibration of a
machine are typical applications of the sense of touch to learning.

1.21  Of less importance are the senses of smell and taste. They have a more limited
application to learning in the classroom or workshop. However, the odour of liquids is
important in learning to identify fuels and the cook would learn very little if deprived of the
use of these two senses.

1.22  Number of Senses Used. If two or more impressions arrive at the brain at the
same time we will receive a stronger impression and will learn more easily. A combination
of impressions speeds up learning and makes it more lasting.

1.23  Vividness of the Impressions. If you examine some of the things you have
learned you will probably find that those that made a strong impression at the time stick
more clearly in your mind. For instance, colours are more vivid than black and white and
make a stronger visual impression. Movement, unusual sounds, painful or very pleasant
experiences all leave vivid impressions, which stick in our minds. The instructor must
remember this fact and exploit it during instruction.

Learning and the Environment

1.24  The Brain. Attract the brain with movement, contrast and colour changes. Use
visuals and change the instructional medium - videos, posters, mind maps, drawings,
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symbols and if possible use ‘the real thing’. A lot of talking may ‘deliver content’ but it is not
very memorable.

1.25 Noise. Use variety in instructional environments. Add variety to the environments
you create; over a span of 2 weeks provide silence (ear plugs optional), encourage co-
learning as well as individual learning. Don’t stress uniformity in the environment.

1.26 The Seasons & Temperature. Explore ways of improving lighting (natural if
possible) in dingy classrooms. A passive approach to the surroundings by the instructor
can actually detract from learning, making is less enriching it if effort was made to enhance
with visual and audio. Let your trainees control the temperature of the room - (suggested
optimum is 19°C) - it’s better to be cool rather than too warm.

1.27  Colour. Colour is part of the spectrum of electromagnetic radiation and each
wavelength (colour) affects our body and brain differently.

RED YELLOW
e emotive colour o first colour distinguished by the brain
o DANGER e stress, apprehension and caution
e considered disturbing/exciting
e causes release of adrenaline GREEN
e calming
ORANGE e better immune system
e halfway between red and yellow
BROWN
BLUE e sense of security, relaxation
e calming e reduces fatigue
o feelings of well being
BRIGHTER COLOURS
GRAY e increase aggressive and nervous
behaviour

e neutral
e personality and state of the moment

DARKER COLOURS
e |ower stress

FOR OPTIMUM LEARNING
e Choose yellow, beige or off-white — they stimulate positive feelings.

1.28 Peripherals. Positively influence your learners — escape from traditional “chalk
and talk”. A passive approach to the surroundings by the instructor can actually detract
from learning, making it less enriching than if effort was made to enhance with visual and
audios.

1.29  Light. Soft, natural lighting is best for learning; give trainees some choice in where
they sit. Many trainees may under-perform because lighting is difficult on their eyes.
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1.30 Dehydration. Remind trainees to drink water before class and allow them to bring
water to class. Trainees who are bored, listless and drowsy may be dehydrated.

1.31  Check the Venue. Make sure you take time to inspect where you are going to
instruct. Sometimes it won’t even be a classroom. If you don'’t visit your venue before the
course starts you might find yourself struggling with difficulties that could have been easily
avoided. When you are looking at the room ask yourself:

a. Can | be seen by everyone?

b. Can | be heard by everyone?

c. Are there any distractions?

d. Is the room comfortable and well ventilated?

1.32  You need to think about the types of instructional activities you intend to do and
how the physical set up of the room will affect what you want to do.

1.33  Then you can make any changes that are necessary (before the course begin) to
make certain that everything runs smoothly. This includes thinking about the room layouts
that will be used for different sessions.

1.34  There are many other ways you can arrange the furniture and equipment. The
important thing is to make this type of planning an integral part of your preparation. It will
help you to make sure that you have everything ready well before the course is due to
begin.
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CHAPTER 2 - Young Adults in Training
SECTION 1 - Young Adults in Training

2.1 Cadets are people who have needs, drive and desires that must be satisfied. If the
cadet is frustrated, the learning process is interfered with.

2.2 The instructor’s responsibility is to minimise cadet frustration. They can do this in a
number of ways:

a. By knowing the basic background of the cadets when they join a unit or start
a course (if possible);

b. By the presentation of material:
(1) Sequentially arranged, so as to not ‘leave anyone in the dark’.
(2) Interestingly presented, to arouse motivation and feelings of relevance.
(3) Employing a variety of teaching methods.
(4) Lecture/discussion groups/instruction sheets etc.
c. By their personal manner:

(1) Being approachable, so that cadets know they can present you with
their learning problems.

(2) Being knowledgeable in your subject area, so that the cadet feels
confident in the worth of your training.

(3) Knowing the cadets by name, as individuals.

(4) Giving positive recognition where it is due for tasks well done, and not
just mentioning negative tasks.

(5) Admitting personal mistakes - no one can be right all of the time.

(6) Taking cadets into your confidence - at least to the extent of letting
them know what is expected of them, and keeping them informed of
their progress.

d. By their arrangement of the learning environment:
(1) Heating/lighting levels.
(2) Classroom layout.
(3) Ventilation.

(4) Decrease outside noise levels.
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SECTION 2 - Characteristics of a Learner

2.3 Whether you accept it easily or not, the reality is that the cadets you are going to
be dealing with are young adults. As such there are certain characteristics that you should
consider when planning your lessons.

Characteristics of an Adult Learner How This May Help Your Planning

People will have their own values and ways
of working that can add to the interest and
depth of the course.

People will come from different
backgrounds.

Vary your presentation to avoid overload of
formal talk or reading and give opportunities
for course members to question and explore
ideas.

Different language experiences.

Your course members are keen to co-

The learners are volunteers.
operate.

Some are fully committed to your course,
People have a variety of outside pressures. | but some may not be able to give so much
time.

Some people may have lost a lot of
personal confidence and feel quite
apprehensive, while others find participating

Be relaxed yourself and establish a friendly
atmosphere, so that people feel free to ask
questions and become involved.

much easier.
Speak clearly, write plainly, bring people
People vary in their physical abilities, close to each other for discussion, and
especially hearing, sight and concentration. | frequently check that you are being
understood.
Remember:

The training must be seen by the cadet as important, challenging and necessary.

24 The “Six Discipline” Philosophy. The Six Discipline Philosophies are:

a. Disruptions are Normal. Disruptions will happen, it is easier for you to adapt
to them than to try to change the world;

b. The classroom is a ‘learning environment’. Better learning occurs in a
classroom in which occasional discipline takes place, not a well-disciplined
class (learn or else!). The worst environment for learning is high stress, high
fear. The optimal learning state is low stress high challenge;

c. Cadets are basically good. No one wakes up in the morning with the sole
intent of ‘getting you’. Cadets have normal needs of expression, control, and
attention. Some of the ways they express their needs are inappropriate for
the classroom. Try to provide productive outlets for the frustration, and need
for attention. Couple this with the message ‘you are a good person, but that
behaviour has to go’;
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d. The best discipline is the kind nobody notices. The more outraged you
become about discipline problems; the more they occur. If you’re upset who’s
in control? Where the attention goes the energy flows - keep attention on
learning. When problems arise respond to where the cadet is at rather than
giving a lecture and a discussion of the rules (use this as a last resort);

e. It’s not your class - it’s the group’s group. The class has its own culture
and they behave according to their culture, not yours. If you over exert your
power as a leader without the group’s permission they sabotage your lesson.
Position gives you power not permission. Their power comes from wasting
your time and withholding key information, what group rules will encourage
them to create; and

f. Prevention is better than cure. Keep cadets involved, avoid unplanned
downtime and do behind the scenes work with cadets who need it. Create
the optimal conditions for learning and you’ll avoid 95% of the problems.

Remember

e Limit the amount of focused time by switching activities. (Age of cadets =
minutes of focus time).

e Create more WIIFM. (What’s in it for me) The more learning meets their goals
the more engaged they’ll get.

e Make rules fair, clear and enforceable... the fewer the better. Make sure they
know the reasons behind the rules. Display the rules.

e Put trainees in co-operative groups. Use groups as a source of fun and
positive peer pressure.

e Make positive eye contact with trainee within the first minutes of class.
e Make the training room more interesting to be in and change it often.

e Anticipate, read and respond to the trainee states. Frustration usually leads to
apathy, anger, or revenge. Aim to prevent problems.

e Keep the physical body moving many times per hour or the brain will switch
off. (Use brain gym exercises).

e Keep your own stress levels low - ‘download work each day.

e Encourage trainee evaluations - their input will help improve the instruction
and reduce the likelihood of problems.

25 Learning Styles. All learners tend towards one of three different learning styles
although all learners incorporate all three styles to some degree. These styles are
summarised by the letters VAK:

a. Visual - Learn best by seeing things either in reality or ‘in their minds”;
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b. Auditory - learn best through hearing about something or relating ideas to
meaningful sounds; and

c. Kinetic - Learn best by touching things, manipulating objects or part of a
puzzle.

2.6 A good instructor recognises this and caters for all three styles in their lesson
planning. Guides to understanding how people learn are in Annex A and B of this chapter.

2.7 Visual Learners. Visual learners learn through seeing. They tend to:
a. Prefer to see what they are learning; they see things in their mind;

b. Prefer to see the instructors body-language and facial expression to fully
understand the content of the lesson;

c. Prefer sitting at the front of the classroom to avoid visual obstructions (e.g.
peoples heads);

d. Think in pictures and learn best from visual displays including diagrams,
illustrated texts books, overhead transparencies, videos, flipcharts and
handouts; and

e. Prefer to take detailed notes during a lecture or classroom discussion to
absorb the information.

2.8 For visual learners you should:
a. Use visual materials such as pictures, charts, maps, graphs, etc;

b. Provide a clear view for your students when you are speaking so they can
see your body language and facial expressions;

c. Use colour to highlight important points in prescribed text;
d. Request student take notes or provide handouts;

e. lllustrate ideas as a picture or get students to use a brainstorming bubble
before writing them down;

f. Use multi-media (e.g. computers, videos and filmstrips); and

g. Provide breakout areas that are in a quiet place away from verbal
disturbances.

2.9 Auditory Learners. Auditory learners learn through listening. They tend to:
a. Receive information by listening;
b.  Express their understanding by talking;

c. Learn best through verbal lectures, discussions, talking things through and
listening to what others have to say;
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d. Interpret the underlying meanings of speech through listening to tone of
voice, pitch, speed and other nuances.

210  Written information may have little meaning until it is heard. These learners often
benefit from reading text aloud and using a voice recorder.

2.11  For auditory learners you should:
a. Use class discussions/debates;
b. Use speeches and presentations;
c. Allow the use of tape recorder during lectures instead of taking notes;
d. Create mnemonics to aid memorisation; and
e. Use verbal analogies, and storytelling to demonstrate your point.

2.12  Kinaesthetic Learners. Kinaesthetic learners learn through moving, doing and
touching:

a. Kinaesthetic learners tend to want to see how things move, work or operate;
and

b. Tactile/Kinaesthetic persons learn best through a hands-on approach,
actively exploring the physical world around them. They may find it hard to sit
still for long periods and may become distracted by their need for activity and
exploration.

2.13  For Tactile/Kinaesthetic learners you should:
a. Provide frequent breaks;

b. Move the students around to learn new things (e.g. move them to a
demonstration table, then move them to the whiteboard for an explanation);

c. Provide working models for training aids;
d. Use posters and graphics; and

e. Use music during lessons.
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ANNEX A — Left Brain vs Right Brain

Here’s a quick overview of how the brain processes information.

Basic Characteristics of Left and Right brain:

LEFT BRAIN RIGHT BRAIN
LOGIC CREATIVITY
ANALYSIS IMAGINATION
S-E'UI.FENI.‘.!IHG HDI.ISTIGTHINIHHG
LMEAR INTUITION
MATHEMATICS "::i;:‘:“‘ "‘:i
Sl s NON-VERBAL
S FEELINGS
THINK IN WORDS VISUALISATION
WORDS OF SONGS g TUNE OF S0NGS
COMPUTATION : DAYDREAMING

In general, the left and right hemispheres of our brain process information in different
ways. While we have a natural tendency towards one way of thinking, the two sides of our
brain work together in our everyday lives. The right brain of the brain focuses on the visual,
and processes information in an intuitive and simultaneous way, looking first at the whole
picture then the details. The focus of the left brain is verbal, processing information in an
analytical and sequential way, looking first at the pieces then putting them together to get
the whole.

Left brain thinking is verbal and analytical. Right brain is non-verbal and intuitive, using
pictures rather than words. The best illustration of this is to listen to people give directions.
The left brain person will say something like “From here, go west three blocks and turn
north on Queen Street. Go three or four miles and then turn east onto Broad Street.” The
right brain person will sound something like this: “Turn right (pointing right), by the church
over there (pointing again). Then you will pass a McDonalds and a Warehouse. At the next
light, turn right toward the Caltex station.”

Though right-brain or non-verbal thinking is often regarded as more ‘creative’, there is no
right or wrong here; it is merely two different ways of thinking. One is not better than the
other, just as being right-handed is not ‘superior’ to being left-handed. What is important is
to be aware that there are different ways of thinking, and by knowing what your natural
preference is, you can pay attention to your less dominant side to improve the same.

By consciously using the right side of our brain, we can be more creative. More so,
because left brain strategies are the ones used most often in the classroom, right brain
students sometimes feel neglected.

By activating the power of both hemispheres, a student will be able to retain knowledge
better and become proficient in any subject, especially math.
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Workings of Our Brain

The human brain is made up of two halves. These halves are commonly called the right
brain and left brain, but should more correctly be termed ‘hemispheres’. For some reason,
our right and left hemispheres control the ‘opposite’ side of our bodies, so the right
hemisphere controls our left side and processes what we see in our left eye while the left
hemisphere controls the right side and processes what our right eye sees.

The concept of right brain and left brain thinking developed from the research in the late
1960s of an American psychobiologist Roger W Sperry. He discovered that the human
brain has two very different ways of thinking. One (the right brain) is visual and processes
information in an intuitive and simultaneous way, looking first at the whole picture then the
details. The other (the left brain) is verbal and processes information in an analytical and
sequential way, looking first at the pieces then putting them together to get the whole.
Sperry was awarded a Nobel Prize in 1981.

So as you know, the human brain consists of the right brain and the left brain. The shapes
of these two parts are similar, but differences have been gradually found in their functions.
The left brain is also referred to as the digital brain. It controls reading and writing,
calculation, and logical thinking. The right brain is referred to as the analog brain. It
controls three-dimensional sense, creativity, and artistic senses. These two work together,
to allow us to function as humans.
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Do this test quickly, choosing the first answer that comes to mind, or the one that occurs

Right and Left Brain Dominance Test

most often.
1. | tend to be more often... 11. | remember people by their...
a) tense and worried a) faces
b) relaxed and easy going b) names
2. When listening to music | notice the... 12. Science...
a) beat a) will never explain many things
b) melody b) should eventually explain everything
3. | learn best by... 13. | like people who...
a) listening to lectures and taking notes a) keep weighing up the pros and cons
b) reading and following hunches b) are sure of their conclusions
4, | prefer to play... 14. Other people see me as...
a) scrabble a) Imaginative
b) draughts or chess b) reliable
5. When shopping |... 15. Much of what Is Important In life...
a) buy deliberately a) cant be expressed in words
b) buy on impulse b) can be communicated in words
6 When | learn something new I... 16. | am more
a) understand It by piecing It together a) co-operative than competitive
b) suddenly understand it all at once b) competitive than co-operative
7. | have hunches... 17. | enjoy...
a) rarely a) being alone with my thoughts
b) often b) being with people
8. | have trouble putting feelings and opinions 18. | prefer to...
into words... a) be spontaneous
a) rarely b) make plans and schedules
b) often
19. My house and workplace are...
9. When taking a trip | prefer to... a) comfortable and messy
a) write down directions b) tidy and well organised
b) use a map
20. | make judgments...
10. When | choose clothes | like... a) on first impressions
a) relatively understated colour and style b) after careful analysis and deliberation
b) flair and bright colours
TOTAL: L= R=
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ANNEX B - V.A.K. Dominance Test

Do this test quickly, choosing the first answer that comes to mind, or the one that occurs

most often.

1. When relaxing | prefer to... 11. In class | prefer...

a) read or watch television a) lectures and discussions

b) listen to radio or music b) experiments and activities
c) play sport c) diagrams and pictures

2. When trying to remember people |... 12. | choose videos which are...
a) remember names but forget faces a) action and adventure

b) remember what | did with them b) drama and comedy

c) remember faces but forget names c) music

3. When concentrating | get distracted by...  13. | can tell what sort of mood a person is in by...
a) people or things moving around a) looking at their face

b) untidiness b) listening to their voice

c) noise c) their gestures

4, | learned most about the traffic rules 14. | prefer the humour of...

_..,
=
o
3

[WY)

comedians who talk

)

a) the road code book b) slapstick action
c) the driving experience

15. At a party | spend most of my time...
a) talking through possible solutions b) \watching what is happening
b) hands on experience c) talking and listening with others
c) writing or drawing out possible solutions

16. Explain something to me by...
6. y If | had to wait an hour for the bus | a) diagrams, pictures, maps or graphs
would... b) talking
a) fidget and walk around .

c) demonstrating
b) watch people or the scenery
©) talk to myself or others 17. | like classes wherein which | can learn by...
. To sh thy | d a) listening to the teacher

: O_S ow sy(/jmpa y would... b) moving around doing things
a) write a car c) writing or doing worksheets
b) telephone
©) visit 18. I learn skills best in sports when the coach...
o a) demonstrates
8. | try to spell a new or difficult word by... b) explains with the whiteboard
a) so.u.ndlr.19 Itout ) c) talks about the skill
b) writing it to see how it feels
c) writing it to see how it looks
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19. In the evening on a camping holiday i like to...

9. Of the arts | prefer to go to... a) play cards

a) plays, opera and dance b) tell and listen to jokes

b) art exhibitions c) kick a ball around

c) music concerts
20. | would prefer my partner or closest friend to
like...

10. When | get angry ... a) the same music as me

a) go quiet and fume silently b) the same sports and activities as me

b) shout and yell c) the same movies or television shows

c) storm off and bang things

TOTAL: V= A= K=
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ANNEX C - Interpreting the Answers

Right and Left Brain Dominance Test

Questions 1— 10  Answer a) indicates left brain dominant
b) indicates right brain dominant

Questions 11-20  Answer a) indicates right brain dominant
b) indicates left brain dominant
12+ of either indicates a dominance

V.A.K. Dominance Test

Questions 1, 4,7, 10, 13,16, 19 a) represents V
b) represents A
c) represents K

Questions 2,5, 8, 11, 14, 17,20 a) represents A
b) represents K
C) represents V

Questions 3, 6, 9, 12, 15, 18 a) represents K
b) represents V

c) represents A

Results show to what extent each dominates an individuals learning style
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CHAPTER 3 - The Instructor
SECTION 1 - The Qualities of an Instructor

3.1 The aim of this Chapter is to examine the instructor - cadet relationship from the
point of view of the personality and attitude of the instructor themselves.

Instructor Qualities
Introduction.

3.2 Many instructors instruct not because they want to, but because by virtue of their
rank, they find themselves in charge of some aspect of training other personnel. Some, no
doubt, envy the natural ability of others to instruct without appreciating that these qualities
can be acquired.

3.3 The following section describes the qualities of a good instructor; they include:
a. Confidence;
b. Manner;
c. Attitude;
d. Diligence;
e. Enthusiasm; and
f. Mana.

Confidence.

3.4 This is going to stem from a thorough knowledge of subject matter. Instructors
must know their stuff and their standard must be well above that of the class. In addition,
they must be totally conscientious and painstaking in planning and preparing their
instruction.

3.5 Happy in their knowledge and secure in their planning, instructors should be
confident; success is going to breed more confidence. When you have limited or no
experience to draw from, it is still important to convey confidence in front of your cadets.
Always portraying a confident front is extremely important, as cadets will believe in you,
even in complex adverse situations.

Manner.

3.6 By the word ‘manner’ we mean the instructor’'s appearance and way of speaking
and moving during instruction:

Speaking.

3.7 The instructor must be clear and distinct, using proper emphasis and avoiding a
monotonous drone. Varying the Rhythm, Speed, Volume and Pitch (RSVP) of their voice
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